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TASK 1: PLANNING COMMENTARY
Respond to the prompts below (no more than 9 single-spaced pages, including prompts) by typing your responses within the brackets. Do not delete or alter the prompts. Pages exceeding the maximum will not be scored.
1.	Central Focus
a.	Describe the central focus and purpose for the content you will teach in the learning segment.
[In this learning segment students will begin to learn how experts build knowledge as they consider what makes a frog a frog and how these creatures adapt to their environment.  Through a study of Bullfrog at Magnolia Circle (by Deborah Dennard, illustrated by Kristin Kest), students will practice close reading and listening to informational texts, generating questions, building vocabulary, and locating information in text as they learn about the bullfrog.  This unit provides the class with initial exposure to key scientific concepts regarding adaptations, habitat, predators and prey, and the physical characteristics of frogs.]
b.	Given the central focus, describe how the standards and learning objectives within your learning segment address
· an essential literacy strategy
· requisite skills that support use of the strategy
reading/writing connections
[The standards being addressed throughout this learning segment are the Common Core State ELA Standards for Speaking and Listening, Reading: Informational Texts, Language, and Writing.  The essential literacy strategy that is being used throughout all of the lessons is the students being able to determine the main idea of an informational text by using key details from the text and the illustrations.  

Lesson one focuses on the students’ ability to ask questions to gain a deeper understanding of a topic through a carousel activity.  Requisite skills that support the use of this strategy are if the students can participate in conversations with their peers, ask/answer questions about a text or picture (SL.3.1, RI.3.1).  Lesson two focuses on the students’ ability to determine the main idea of an informational text.  Requisite skills that support the use of this strategy are if the students can do a close reading of a text, and if they can use pictures to help them understand what the text is saying (RI.3.2, RI.3.7, W.3.8, SL.3.1).  Lesson three focuses on the students’ ability to answer text dependent questions and their ability to determine the meaning of new vocabulary.  Requisite skills that support the use of this strategy are if the students can use details form the text to answer their questions, and their ability to use context clues and illustrations to figure out the meaning of new vocabulary (RI.3.1, RI.3.3, L.3.4, L.3.6, SL.3.1).

In order for the students to determine the main idea of the selected reading they must be able to do a close reading of the text using key details from the text and illustrations to support their answer and by using context clues to develop an understanding of key terms and phrases.  These reading strategies are connected to the writing process because for each lesson the students are required to write down what they are confused about, what they learned, and what they think the page selections are about in a graphic organizer or when answering text dependent questions.]
c.	Explain how your plans build on each other to help students make connections between skills and the essential strategy to comprehend OR compose text in meaningful contexts.
[My lesson plans build on each other because in each lesson the students are in charge of discovering a new aspect of the text, Bullfrog at Magnolia Circle (by Deborah Dennard, illustrated by Kristin Kest).  In lesson one the students use prior knowledge and context clues to complete an I Notice, I Wonder Carousel activity.  This activity allowed the students to be detectives where they were in charge of figuring out what the next unit we were going to be studying.  Lesson two the students did a close reading on a selection of pages from the text.  Again the students were detectives in search for the main idea of the pages selected.  The students knew from the day before that the pages selected were going to be about frogs, but by using the text and illustrations they had to figure out the main idea of pages 4-7 and 12-15 in Bullfrog at Magnolia Circle.  Lesson three encompassed the main idea of pages 4-7 and 12-15 in text based questions, and a skit that the students preformed.  The students were split up into groups of two or three and given different quotes from the text, they were responsible for creating a short skit acting out the quote.  Every quote that was selected had a new vocabulary word that the students had not seen before.  Each group had to use the text and illustrations to figure out the meaning of the new vocabulary word so that they would be able to perform the skit properly.  This encouraged peer to peer cooperation, and the students’ ability to use context clues to gain a deeper understanding of the vocabulary and text.  The skit was a strategy used to promote comprehension, and used as a fun way to remember the new vocabulary.]
2.	Knowledge of Students to Inform Teaching
For each of the prompts below (2a–b), describe what you know about your students with respect to the central focus of the learning segment. 
Consider the variety of learners in your class who may require different strategies/support (e.g., students with IEPs or 504 plans, English language learners, struggling readers, underperforming students or those with gaps in academic knowledge, and/or gifted students).
a.	Prior academic learning and prerequisite skills related to the central focus—Cite evidence of what students know, what they can do, and what they are still learning to do. 
[Students will have prior knowledge of how to fill out a graphic organizer with supporting details using an informational text.  Students also have prior knowledge of close reading skills, and processes.  Students are bringing their prior knowledge of frogs into this learning segment.  Students are still learning how to use contexts clues in the text and illustrations to figure out the meaning of new vocabulary and concepts.  Students will still be learning how to determine the main idea of a text by using the text, illustrations, and supporting details.  Since this classroom is an inclusion classroom, and the needs of the students is so diverse all learners will be aided with modifications and additional teacher support.  For example, when filling out the graphic organizers the students will be working in groups of four with varying skill levels.  They will be completing the graphic organizer in small chucks, which will be less intimidating to the students.]
b.	Personal/cultural/community assets related to the central focus—What do you know about your students’ everyday experiences, cultural backgrounds and practices, and interests?
[bookmark: _GoBack][Most of my students face many challenges due to an impoverished community.  The parents, students, and teachers have to work with limited resources as far as school supplies and lunches.  Most of the students in my class receive free or reduced school lunches, although there are student that come for the opposite extreme of high economic standing in the area.  All of the students are happy and excited to come to school and learn.  My students learn the best when incorporating fun hands-on activities for them to complete.] 
3.	Supporting Students’ Literacy Learning
Respond to prompts 3a–c below. To support your justifications, refer to the instructional materials and lesson plans you have included as part of Task 1. In addition, use principles from research and/or theory to support your explanations.
a.	Justify how your understanding of your students’ prior academic learning and personal/cultural/community assets (from prompts 2a–b above) guided your choice or adaptation of learning tasks and materials. Be explicit about the connections between the learning tasks and students’ prior academic learning, assets, and research/theory.
[In this learning segment the students are asked to relate their prior knowledge to the new information being presented to them.  Lesson one of the learning segment asks the students to use their prior knowledge to figure out what our new unit of study is going to be.  This was done by creating a mystery carousel activity, this was done by hanging mystery pictures around the room that hinted at the topic of frogs without giving anything away.  For each picture the students had to write an I notice, I wonder statement.  They were then presented with mystery quotes from the informational text they will be using throughout the unit, for this activity they had to use their prior knowledge of frogs having green skin, and living near water to come to the conclusion that this unit is going to be about frogs.   My students really respond to activities where they have to get up and move, so the carousel activity was a great way to get the students interested in the new topic.  In lesson two the students will be working on a graphic organizer for pages 4-7 and 12-15 in the text Bullfrog at Magnolia Circle, this is teaching them how to structure a paragraph using details from an informational text.  The students will work cooperatively in groups of four, each student of various academic levels, to complete the graphic organizer.  They are then tasked to figure out the main idea of the pages selected based on the information found in the text and illustrations documented in their graphic organizers.  Lesson three focuses on comprehending and figuring out the meaning of new vocabulary words.  Throughout all three lessons I taught the students three different ways to learn and remember new vocabulary words; by using context clues form the text, the illustrations, and by acting them out.  In this lesson we focused on acting them out to help remember the definitions.  This activity required the students to closely read the text, and act out what they thought the meaning of the definition was in a skit for the whole class.  The students then said if they agreed with the definition each group came up with or if they thought the word meant something else.]
b.	Describe and justify why your instructional strategies and planned supports are appropriate for the whole class, individuals, and/or groups of students with specific learning needs.
Consider students with IEPs or 504 plans, English language learners, struggling readers, underperforming students or those with gaps in academic knowledge, and/or gifted students.
[This learning segment utilizes several teaching strategies that were chosen to engage a variety of diverse learners, including students with specific needs.  Everyday we have three specialists that push-in during ELA instruction.  Planned supports during lesson one are: There was an additional aide at each mystery carousel station to help guide the student with their I wonder, and I notice statements.  I will go over the I wonder, I notice statements that each group came up with after completing the activity allowing the student to share what they wonder and notice.  Each student will then be given a mystery text worksheet, where they will have to work independently reading and answering the questions about the quotations that were taken from Bullfrog at Magnolia Circle. Planned supports during lesson two are: I will do a read aloud of the selected pages from Bullfrog at Magnolia Circle.  I will model the process of filling out the graphic organizer for the students and how to find the main idea of a selected text.  Planned supports during lesson three are: Each student will have their Bullfrog at Magnolia Circle books with them to use.  I will demonstrate an example of what I will be expecting for this activity, by pointing out a vocabulary word and using the text and illustrations to figure out the meaning of the new word. Students will be broken up into groups for the skit based on ability level, and how well they work in groups with certain students.  Again aides will be dispersed around the classroom to help the students when needed.  The learning segment combines several types of learning strategies:  direct instruction, whole group instruction, use of prior knowledge, group work, group and individual reporting, and checking for understanding through use of informal and formal assessments.]
c.	Describe common developmental approximations or common misconceptions within your literacy central focus and how you will address them.
[The central focus of this learning segment is to identify the main idea of a selected text and support it with details from the text and illustrations.  During past learning segments the students have struggled with using supporting details from the informational text to support its main idea.  Throughout the learning segment I made sure the students understood that the main idea was not bullfrogs at magnolia circle.  The Common Core ELA standards and lessons broke the book Bullfrog at Magnolia Circle, into four different reading segments, each having a different main idea.  I asked before the beginning of each lesson why the book was split up into different sections, to make sure the students understood that there can be more than one main idea in an informational text.]
4.	Supporting Literacy Development Through Language
a.	Language Function. Identify one language function essential for students to develop and practice the literacy strategy within your central focus. Listed below are some sample language functions. You may choose one of these or another more appropriate for your learning segment.
	Analyze
	Argue
	Categorize
	Compare/contrast
	Describe
	Explain

	Interpret
	Predict
	Question
	Retell
	Summarize
	


[The language function essential for students to develop and practice the literacy strategy within my central focus is to articulate.  Throughout this learning segment the students are challenged to articulate what our mystery unit is going to be about, articulate the main idea of pages selected from the informational text Bullfrog at Magnolia Circle, and to articulate supporting details from the informational text and illustrations to support the main idea of the pages selected.]
b.	Identify a key learning task from your plans that provides students with opportunities to practice using the language function in ways that support the essential strategy. Identify the lesson in which the learning task occurs. (Give lesson day/number.) 
[During day two of the learning segment (lesson plan two) I read the selected pages from Bullfrog at Magnolia Circle, then the students had to do a close reading by themselves documenting important information they learned from the text and illustrations, also documenting questions they have about information found in the text.  Using the information documented the students then worked in groups to complete the graphic organizer, identifying the main idea and supporting details.  Whole class instruction, small-group work, and individual work will all be incorporated into the lesson to help the students understand how to use supporting details to identify the main idea.]
c.	Additional Language Demands. Given the language function and learning task identified above, describe the following associated language demands (written or oral) students need to understand and/or use: 
· Vocabulary or key phrases 
· Plus at least one of the following:
Syntax
Discourse
Consider the range of students’ understandings of the language function and other language demands—what do students already know, what are they struggling with, and/or what is new to them? 
[In the learning task described above, students must utilize prior knowledge in order to be able to identify the main ideas of a selected informational text, using supporting details.  The student must understand the following vocabulary:  notice, wonder, record, details, adaptation, facts, definitions, details, survive, habitat, bayou, wind, rumbles, croaking, soaking, Spanish moss, sway, explore, calling site, and attract.  They must also understand the vocabulary phrase “main idea.” As far as discourse the students are expected to work with partners and individually to articulate the main idea and supporting details of pages 4-7 and 12-15 of Bullfrog at Magnolia Circle.  The syntax that is expected of the students is that they use full sentences and are encouraged to use the vocabulary fluently throughout the segment.]
d.	Language Supports. Refer to your lesson plans and instructional materials as needed in your response to the prompt. 
· Describe the instructional supports (during and/or prior to the learning task) that help students understand and successfully use the language function and additional language demands identified in prompts 4a–c.
[There are three additional aides and specialists that push-in during our ELA module time everyday.  This helps when planning because I know that all students will be getting the help they need at any point in the lesson.  Since this classroom is an inclusion classroom the lessons are made to fit the needs of all students.   For lesson two of the learning segment we did a read aloud and an independent close reading, that way the students who are at a low reading level had the chance to hear the selected pages.]
5.	Monitoring Student Learning 
In response to the prompts below, refer to the assessments you will submit as part of the materials for Task 1.
a.	Describe how your planned formal and informal assessments will provide direct evidence that students can use the essential literacy strategy and requisite skills to comprehend or compose text throughout the learning segment. 
[During the first day of the learning segment students will be informally assessed through their participation in the mystery carousel activity-based on prior knowledge and their ability to infer.  Once the carousel activity is complete the student will then have the chance to share their I notice, and I wonder statements with the class.  The students will also be informally assessed on their answers to the mystery quotes worksheet and if they were able to determine what the  main topic we will be learning about for this unit is.  On the second day of the learning segment the students will be informally assessed through observation when they complete their close reading on pages 4-7 and 12-15 of Bullfrog at Magnolia Circle.  I will be looking for their understanding of what the pages are talking about, and their ability to pick out the key details from the informational text.  Once the students finish their close reading they will split up into groups of four based.  The groups were made based on ability level, and I made sure each group had a good balance of skill level, that way the higher preforming students could help the lower performing students.  They were then informally assessed on the main idea graphic organizer, and if they were able to figure out the main idea and support it with enough details from the text.  On the third day of the learning segment the students will be informally assessed through observation when preforming their skits, they will also be informally assessed on the definition that the groups come up with.]
b.	Explain how the design or adaptation of your planned assessments allows students with specific needs to demonstrate their learning.
Consider all students, including students with IEPs or 504 plans, English language learners, struggling readers, underperforming students or those with gaps in academic knowledge, and/or gifted students.
[The planned assessments for this learning segment were developed to be applicable to a variety of learners, including my students with IEPs.  Since the classroom that I am in is an inclusion classroom there are many aides and supports that come into the classroom during ELA module time.  They work with specific students throughout the day, and now based on IEPs and 504s the accommodations necessary throughout instruction.  They are a great support in the classroom, and allow lesson to be completed on time and to the best of every student’s ability.  During lessons I make accommodations as needed, when I see students struggling.  Planned supports include: during day one of the learning segment carousel groups were determined based on ability for each student work with one another, and by pairing up a lower level learner with a higher level learner.  Aides were there for the students who needed them during the mystery text worksheet.  On day two of the learning segment, students worked in groups of varying skill level to complete the main idea graphic organizer, an aide was assigned to each group to help guide the students in the right direction.  For day three of the learning segment the students were again split into groups based on who they work best with, and of varying skill levels.]
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